A whole-school approach to personal development

By planning personal development across all aspects of school life, Standish Community High School is promoting the wellbeing of all its learners.

Aim: To improve learners’ self-awareness and self-management, support them as members of communities and encourage them to develop a voice - Standish Community High School places takes a holistic, whole-school approach to learners’ personal development. Learners have open access to a purpose-built pupil services centre, where they can seek support from specialists including careers advisers, a school-based police officer, education welfare officers and health professionals.

Two full-time mentors based in the centre support pastoral and teaching staff to ensure learners’ needs are met. Over 90 learners are trained as peer mentors and special groups are set up to support vulnerable learners – in the words of one year 8 pupil, ‘It’s like another family’. Direct support is offered through short courses on emotional intelligence, assertiveness, behaviour improvement, anger management and study skills.

Having seen the emphasis in the new secondary curriculum on planned provision for personal development to help learners achieve wellbeing, Standish decided to focus on:

· improving its learners’ self-awareness and self-management 

· supporting them in developing as members of communities 

· encouraging them to develop a voice in learning and in the life and work of the school.
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Self-awareness and self-management

Self-awareness and self-management now permeate all aspects of school life, from subjects and tutor time to behaviour policies and mealtimes. ‘Thought for the day’ is part of form tutor time and issues relating to self-awareness and self-management are built into weekly assemblies. Learners regularly help to organise community events and take part in enterprise activities, developing skills needed for working life. They then have opportunities to put these skills into practice through work-based learning provision, work experience and trial interviews with employers. Subject teachers actively promote learners’ development as independent enquirers, reflective learners, self-managers and creative thinkers. Regular music and drama performances offer opportunities for learners to demonstrate their potential and to achieve.

Self-awareness and self-management are particularly important in some subjects. For example, the PSHE education curriculum has a clear set of aims for each pupil:
· to develop self-awareness 

· to develop coping strategies for real life 

· to emphasise the importance of individual responsibility 

· to enable pupils to transfer and generalise ideas across different contexts

Pupils’ views are taken into account when planning schemes of work, lessons and learning experiences. During their PSHE education programme of work, Year 7 pupils asked whether some of their sex and relationship education lessons could take place in single gender groups – this now occurs.

Physical education is another subject area that does much to promote self-awareness and self-management, offering learners opportunities to take on different roles, face challenges, make decisions and take responsibility for organising events. The school’s programme of outdoor and adventurous activities and residential trips promotes a spirit of adventure, while competitive activities and leadership opportunities develop teamwork and leadership skills.
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Members of communities

Action: Taking a coherent approach to personal development across the entire planned learning experience.

All learners have the opportunity to represent their year group on the school council. Some learners are also members of the Standish Healthy Schools team, which carried out a survey and produced a DVD that is now being used to support Healthy Schools initiatives across the authority. Beyond school, learners take part in community projects linked to drama productions, fundraising musical competitions and the Duke of Edinburgh Award scheme, which is a strong element in school life.

Specialist status as a language college has resulted in a wide range of exchange visits and trips abroad. As well as giving learners the opportunity to meet people from diverse cultures, these can teach valuable lessons about forming effective relationships, as one year 10 student found: ‘Spending five days with a student from another European country tests your patience, your social skills… It was like being a parent… you want them to be happy, comfortable and be OK.’
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Developing a voice

One of the deputy headteachers and an assistant headteacher have specific responsibilities for developing pupil voice. In the past year the school has polled 96 teaching groups to find out learners’ perceptions of the quality of their learning experience and the teaching provision. Curriculum leaders also systematically consult pupil panels chosen from a random selection of students, particular groups and students who put themselves forward as participants. They report back on areas such as assessment, target-setting and monitoring, marking and teaching strategies.

The school council was given a budget for the first time in 2007, 50 per cent of which may be used (if approved by senior management and governors) for items that students consider will enhance the life of the school and 50 per cent to promote a new reward for learners. In addition to the school council’s views being taken into account on a wide range of issues, learners give their views on and help to formulate behaviour, rewards and sanctions policies.
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Achieving wellbeing

Impact: Learners with a greater sense of wellbeing and better prepared to develop their potential as healthy, enterprising and responsible citizens.

Taking a coherent approach to personal development across the entire planned learning experience – both in and out of the classroom – has had a powerful effect on the learners at Standish. Their growing confidence, positive attitudes, skills, willingness to contribute and general wellbeing clearly show that the school has achieved its aims for personal development. In doing so, it has also demonstrated its contribution to the five outcomes of Every Child Matters.

In the words of a year 11 student: ‘I’ve seen so many positive changes since I came here – it’s a really friendly place to be.’

An innovative approach to active citizenship

Ingenious use of time and innovative approaches to teaching and learning are giving pupils new opportunities for active citizenship.  At Twyford High, key stage 3 citizenship used to be delivered through one timetabled lesson per fortnight. However, this was barely enough time to cover the programme of study and gave little opportunity for active citizenship projects. When the citizenship team saw the flexibility offered by the revised programmes of study to take innovative approaches to teaching and learning, it decided to try using one registration session each week to help pupils become active citizens.

Tutor activity booklet

Aim: To encourage pupils to become active citizens - The department produced a ‘tutor activity booklet’ for use during the weekly 20-minute session. This guided pupils through a project each half term, from running an assembly and making a proposal to the school council, to running an awareness week and writing an article on the work of non-teaching staff at the school. The content for each year group became more challenging and demanded more initiative as the pupils progressed.

Action: Introducing a programme of citizenship projects in tutorial time - Each project developed a specific citizenship skill and encouraged pupils to identify relevant issues; make decisions and use different forms of voting; work successfully and cooperatively; take informed and responsible action; and reflect on their contribution and the consequences of their actions. Although the booklet guided the pupils through the basic requirements of the task, the pupils had to make all decisions about content, workload and practical arrangements. For example, although the booklet recommended choosing a facilitator for the assembly planning task, the pupils had to decide how to select this facilitator. Some classes arranged a secret ballot, others a show of hands, and one asked voters to physically move to the person they wanted to take the role.

At the end of each half term pupils completed a reflection sheet on the skills they had used and were encouraged to make links between the knowledge and understanding covered in citizenship lessons with their practical application in tutor activities.

Practical learning

Impact: Pupils working collaboratively, taking ownership of projects and putting their citizenship learning into practice - The Head of Citizenship is delighted by the success of the new approach. ‘The tutor activity booklets give pupils the opportunity to put their citizenship knowledge and skills into practice. They now have time to explore working collaboratively and gain a sense of autonomy and identity as a form. They also feel a real ownership of the completed project, which will hopefully make them more independent in their GCSE active citizenship project in key stage 4. Pupils understand the teaching of different forms of decision making and voting much better now they have a meaningful context.’

Bringing the world into school

Hornsey School is raising its pupils’ awareness of global issues by creating links with schools around the world and embedding global learning across the curriculum.

Global issues are central to life and learning at Hornsey School. In the words of the school’s international coordinator: ‘We want to bring the world into Hornsey as tangibly and directly as we can, and share Hornsey with the world. It’s helping us to develop an ever-growing identity, to find security in being part of something much bigger… and to know what it means to support others in a global community.’ This approach has been reinforced by the new curriculum’s emphasis on making sense of the big issues that affect the world and ensuring that we are all able to live together peaceably.

Creating links with schools

Aim: To ensure learners see themselves as global citizens who can make a difference.

Hornsey’s global learning programme focuses on creating links with schools around the world and developing cross-subject activities to support these. Teachers have the opportunity to go on international school visits to help them embed global learning into their classroom practice, and these are seen as a central part of the school’s professional development programme. Each link is usually pioneered by a small group of teachers led by the international coordinator: ‘You need a few committed people to drive the project through and inspire others to join you.’

A flourishing link with La Pastora School in the Peruvian rainforest began in 2003. Learners from Hornsey had been exploring life in Peru and decided to raise money for a well so that children would be less likely to fall sick and miss school because of contaminated water. Since then many aspects of learning have been planned with a Peruvian emphasis, including enterprise education, PSHE, citizenship, ICT and English. Communicating with a rural Spanish-speaking school without electricity is challenging. To aid this, Hornsey introduced Spanish lessons and La Pastora introduced English lessons, so that the young people could communicate via letters. As a year 8 pupil from Hornsey enthuses, ‘It’s a big deal when a letter arrives. We get really excited and it becomes like an artefact.’

Action: Creating links with schools around the world and embedding global learning across the curriculum.

Learners across Hornsey School work hard to help sustain the Peruvian link. In enterprise week they designed innovative ways of raising money to help fund a new school building for La Pastora, while also selling Peruvian jewellery to buy a school minibus for Hornsey. They joined up with nearby schools to create Operation Peru Child, which sends gift boxes to La Pastora. They studied Peruvian poetry in English, investigated water issues in geography and even tried to crack the Inca code in maths!
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External support

Hornsey achieved British Council International School Award status in 2004 and was described by Ofsted as having ‘exemplary international links’ in 2007. The school has found that this sort of acclaim fuels further success, generating interest from organisations, local colleges, businesses and the press.

For example, support from the Peruvian Embassy resulted in a GCSE food technology class working with Westminster College to turn their classroom into a Peruvian restaurant, where they served a three-course meal to 50 guests including the Peruvian culture attaché and local authority representatives. This resulted in significant press coverage, donations from local businesses, and the Peruvian Embassy offering to coordinate the sending of gifts and messages to and from La Pastora. As one of the GCSE students remarked: ‘This is how the seed grows. You’ve got to passionately want something and let other people know about it.’
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Awareness, engagement and identity

Impact: Heightened awareness of global issues and interdependence, greater engagement with learning and a stronger sense of their own identity.

Hornsey School has found that partnerships like the one with La Pastora not only heighten learners’ awareness of global issues, but also enliven the curriculum. As the head of year 8 explained, there can be unintended benefits: ‘Many of our students have an identity crisis. They’re not sure of their roots and feel displaced. Refugee and asylum seekers especially feel lost because they’re disconnected… lots of girls have found a meaning for themselves through the link.’ Global learning has also proved particularly effective for re-engaging learners labelled as ‘disaffected’. These young people see something of themselves in their Peruvian friends and react with great empathy. In some cases their attendance has improved, they participate more in other areas of school life and feel empowered by the belief that they can make a difference.

Hornsey and La Pastora are now planning to create learning centres in both schools with educational resources from different countries. Learners will manage fundraising efforts and work alongside staff to plan cross-subject activities. Hornsey’s ultimate vision is to forge new links between its link schools – for example La Pastora and a rural school in Rwanda – creating a truly global network.

Broadening learners’ horizons
Learners at The Leigh City Technology College are benefiting from a project that is encouraging them to learn about, investigate and act on global issues.

Like many young people, learners at The Leigh City Technology College, most of whom are white British, tend to have a world view limited to their local surroundings. As the school’s assistant principal observes, ‘Students here can be very insular. We wanted them to have more global understanding and to make the rest of the world real to them.’ At the same time, the school was keen to encourage greater participation as active citizens, both within and beyond school.

Learn, investigate, act

Aim: To broaden learners’ view of the world and increase their active engagement with global issues - The school decided to take part in a project called Global Action Schools, run by the charity ActionAid. This focuses on a three-step global learning process – Learn, Investigate, Act. As the school’s headteacher explains, ‘We wanted the Global Action Schools project to support us in joining with schools around the world to become part of the solution to some of the world’s biggest challenges; to make connections between what our students study and the impact The Leigh has on people and environments locally and globally; and to create innovative and effective ways of linking students’ learning to responsible action.’

Much of the project work takes place during tutor time, in tutorial groups made up of five learners from each year group. One 50-minute session a week is devoted to global learning, giving students time to carry out in-depth investigations of issues like climate change and fair trade. Groups use creative techniques such as ‘issues wheels’ to explore different viewpoints and generate discussion about the part the school can play in finding local solutions to global problems. Tutors encourage them to consider connections between their own lives and people living far away when thinking about how they can make a difference. As a year 9 pupil explains: ‘The year 7s bring in new ideas from primary school and we help to make them bigger ideas. And when some of the sixth formers in my class came back from a trip to India they told us what it was really like. We ended up getting involved with World Aids Day and World Water Day to link everything up.’

Action: Taking part in an international project that involves learning about, investigating and acting on global issues - The project also involves schools from seven European countries linking up via an online communications tool. Learners develop school and personal web pages and join in online chats and forums to find out what schools in other countries are doing and their views on global issues. Differences and similarities can be surprising, as one year 10 student found, ‘We had a video conference with a Polish school. I was surprised to hear about how different their school rules are to ours. But we’ve all been learning about climate change and fair trade, and we realised we’d come up with similar ideas even though our cultures are quite different!’

Making a difference

Since the school became involved in Global Action Schools, students are much more aware of global issues and positive about the difference they can make. For example, having investigated environmental issues, learners went on to record a range of environmental information about the school and, as a result of student pressure, all classrooms now have paper recycling bins. The sixth formers who visited India are currently working with a retail chain to organise a fashion show to raise awareness of fair trade in the local community. This sort of independent learning is being encouraged by teachers, who are adopting a much more facilitatory style and allowing students to take charge of their work on the project.

Impact: Increased understanding of global issues and greater participation as active citizens.

Future plans include a move towards project-based learning during curriculum time. Lessons like geography, citizenship and design and technology will be jointly planned around themes such as fair trade – an approach strongly supported by the new secondary curriculum.

Changing lifestyles
A focused six-week project has raised year 9 pupils’ awareness of the benefits of exercise and healthy lifestyles.

Aim: To raise awareness of healthy active lifestyles.

PE lessons at Trinity High had covered issues relating to fitness for many years. However, with healthy active lifestyles featuring in the key concepts and processes of the revised programme of study for PE, teachers decided to place an even greater emphasis on the topic. Making the most of the new opportunities to tailor learning programmes to meet pupils’ needs, they decided to dedicate six weeks in year 9 to fitness, health and wellbeing. They also used the flexibility offered by the programme of study to make cross-curricular links with PSHE, science, food technology and maths.

Matters of the heart

Action: Introducing a new unit on health, fitness and wellbeing, and making cross-curricular links.

The aim of the six-week unit of work was for pupils to learn about healthy active lifestyles and emergency first-aid. All year 9 classes took part in a wide range of physical activities, including games, running, cycling, circuit work, aerobics and aqua-aerobics. They studied the effects of exercise on the heart by taking pulse rates, building on work in science to recognise target zones for training. They then went on to record and analyse their own and others’ heart rates as part of maths lessons.

In PSHE classes, an NHS Nurses Team taught pupils how to be a ‘First Responder’, offering emergency first-aid when a person is having a heart attack. In food technology, pupils learnt about food for heart health and worked in the school canteen to help design and prepare a healthy school dinner, which was served on a year 9 personal health and wellbeing day.

Pupils found the work relevant, practical and engaging. As one explained: ‘I want to be a pool attendant when I’m old enough so this work on fitness and getting a First Responder qualification has been brilliant.’

Maintaining enthusiasm

Impact: Greater understanding and increased participation.

The project grabbed pupils’ interest, helped them to find activities that they enjoyed and increased their understanding of why it is important to exercise. Keen to maintain the momentum, the PE team has helped a group of pupils to set up a health and wellbeing council to look for innovative ways to increase opportunities for physical activity during the school day.

Chronological coherence

Creating a scheme of work based on themes across time periods has brought a new coherence to one school’s key stage 3 curriculum.

The increased flexibility offered by the revised programme of study meant that staff at Thomas Mills High School could tailor learning around the strengths and needs of their pupils. They capitalised on this flexibility by focusing more on chronological understanding and, at the same time, refreshed the content covered and teaching strategies used across the key stage.

Themes across time

Aim: To improve pupils’ chronological understanding.

Staff designed a scheme of work based on studying themes across time periods. They hoped that using chronology as a starting point would encourage pupils to see dates as access points that lead to enquiry and interpretation. To this end, they developed a range of thematic enquiries that are revisited at different points throughout key stage 3 to help pupils make connections within and between periods studied.

For example, one theme is ‘How is the country run?’ where the objective is to help pupils understand the changing nature of political power, including the relationship between rulers and the ruled. In year 7, pupils will study the impact of Norman rule and how the subsequent feudal system was introduced as a result of William’s invasion. Pupils will clearly see that the power is held by the king, who rewards loyal subjects with land in return for service. Throughout their study of medieval England they see a gradual change in power as other groups in society start to usurp power from the king through key events such as the Magna Carta.

Action: Designing a scheme of work based on a range of thematic enquiries across time periods.

This theme will be continued in year 8, where pupils see the feudal system lose its impact and become largely outdated during the reign of Henry VII. Pupils consider how political power in this period changes and how, during the reign of Charles I parliament becomes so powerful that it can challenge and indeed fight the king. By year 9 this theme is taken to a more complicated level to reflect pupils’ greater understanding and build on their progression. Pupils study the increasing political power of the ordinary person, with the gaining of the vote for women and all men in 1918. They contrast this with the monarch’s decline in power and standing to that of the virtual figurehead we know today. This not only allows pupils to have an awareness of how power has shifted but also provides excellent links to the citizenship curriculum.

Another theme – ‘How do people protest?’ – runs throughout history at key stage 3. Examples of protests and protest movements covered include the Peasants’ Revolt in year 7, the Chartists in year 8, and the Suffragettes and the American civil rights movement in year 9. By making comparisons between these groups, pupils understand the nature and motives of protestors, their similarities and changes over time, and the factors that determine their success or failure.

Links and connections

Impact: Pupils showing deeper understanding of concepts, including chronology and power, and higher attainment at GCSE.

Teachers are excited about the new coherence that focusing on chronological understanding and taking a thematic approach to learning will bring to history at key stage 3. As one said: ‘Pupils will make links and connections across periods, making comparisons over time and identifying similarities and differences. This will deepen their understanding of the past and enable them to appreciate that some events and developments have long-term consequences. They will also be in a better position to judge the relative significance of some of these.’ The department is optimistic that this will have an impact on pupils’ performance at GCSE and beyond.

Communicating the way to success in science
Mapping the progression of communication skills in science is helping to reinforce the literacy skills of all pupils. 

Aim: To develop pupils’ communication skills in science.

Science teachers at Byrchall High believe that fostering good communication skills in key stage 3 underpins success at key stage 4. Pleased to see communication included in the key processes of the new programme of study for science, they decided to enlist the help of English subject specialists to map the progression of communication skills across key stage 3 science.

On the map

The teachers based their mapping on a grid that they already used to map the progression of scientific enquiry at key stage 3. Together they discussed the question ‘What do we want our pupils to achieve by the end of year 9 in relation to communication?’, listing and ranking eight skill statements in order of importance. The three most important were identified as key curricular targets:

· To know and use the correct scientific vocabulary, choosing the right words at the right time, employing them accurately and making choices about the scientific language that they use. 

· To be able to write a case study, building up an argument in the form of point – evidence – explanation, organising information logically. 

· To be able to translate information from one form to another, including written text, pictures, graphs and tables, combining and representing.

Action: Working with English subject specialists to map the progression of communication skills in key stage 3 science.

Each of these targets was then sub-divided into expectations of pupils at the end of years 7, 8 and 9 and key teaching approaches were identified for each. Links were also made to the English key objectives.

The list of skill statements was used to complete the mapping grid, with communication broken down into speaking, listening, reading, writing and visual representation. Skill development was mapped on a half-termly basis for each year group and a range of activities were planned to ensure progression.

Paving the way to future success

Impact: Positive staff who anticipate the new focus on communication will have a marked effect on pupils’ progress.

The changes to the programme of study gave the science department at Byrchall the confidence to increase and formalise its focus on communication. As the school’s Head of Science explains, the work is set to have a marked effect on pupils’ progression: ‘The planning grid makes it easy to map communication and ensure pupils’ progress during key stage 3. The format of the grid will make the addition of these skills to a pre-existing scheme of work a simple task.’

Confidence through cooperation
Teaching art in the community has had a remarkable effect on pupils with low self-esteem and behavioural problems.

Aim: To increase the confidence of pupils with low self-esteem - For several years gifted and talented pupils at Brighouse High School have had the opportunity to teach art-based projects in the community through the school’s Artreach programme. Thanks to the new flexibility offered by the revised programme of study, Artreach has now been extended to include pupils with low self-esteem and behavioural problems.

Using art to join up learning

The pupils are expected to commit to six weeks of training during lunch breaks. They take on roles and responsibilities in teams, plan and negotiate activities and develop practical skills.

Action: Giving targeted pupils an opportunity to teach art and design to residents at an old people’s home and young children - They then go on to put their training into practice. In one project, pupils spent a day at a nursery school teaching children to work with clay. Initially pupils worked one-to-one with the children, helping them to model Easter eggs and creatures to go inside them. As their confidence grew, they formed teams and became more creative. As one year 10 girl said: ‘I didn’t believe I could teach anybody anything but I did it… it was the planning and preparing that made it go right.’ A few pupils who said that they ‘didn’t like little kids’ at the start of the session ended up saying that they could understand why people enjoyed teaching this age group.

In another project, pupils worked with residents at an old people’s home to make a memory wall that included textiles, paintings and ceramics. As with the nursery school, working with a different generation challenged pupils’ views and raised their self-esteem, ‘Artreach makes you feel a bit important and a bit like how a professional artist feels when they do something’. Again, creating artwork proved a unifying focus: as one year 8 boy commented, ‘Art kind of joins everything up, doesn’t it?’

Confidence and creativity

Impact: Confident learners who can work independently, creatively and collaboratively - The art department has seen Artreach turn pupils into confident, creative learners who can work independently, collaborate with others and take a real pride in what they do. It is planning to offer a wider range of options in the future – including cross-curricular projects – by linking up with other schools to share the expense of projects.

Confidence through leadership skills

Team-building activities have developed pupils’ leadership skills and given them the confidence to take responsibility.

Aim: To increase pupils’ confidence and self-esteem - Inspired by the emphasis on making connections between different subjects in the revised programmes of study, the PE and maths departments at Whickham School decided to work together on a joint project to increase the confidence and self-esteem of a group of pupils. Making the most of the flexibility offered by the programmes of study for each subject, teachers designed a range of confidence and team-building activities to develop pupils’ leadership skills. They then gave pupils opportunities to put their new skills into practice in both PE and maths contexts.

Leading the way

Action: Developing the pupils’ leadership skills and giving them opportunities to use their skills in PE and maths - Pupils were invited to attend a residential week to develop their self-esteem, during which they worked in teams on activities such as map reading, orienteering, rock climbing, shelter building, and mathematical problem-solving tasks. They experimented with playing different roles in groups, from the part of a person feeling ‘left out’ to the role of a high-achiever. There was an emphasis throughout on developing leadership skills.

The pupils went on to consolidate their new skills as leaders in PE and maths contexts. They were invited to attend another outdoor and adventurous residential course, where they helped small groups of their peers who were less able and confident. Through this they developed their skills in communicating effectively, organising and managing groups, and including everyone in activities. They then went on to develop their skills further by running lunchtime maths clubs at a local primary school to encourage younger children to take part in the subject. The pupils took responsibility for providing session plans, taking registers, organising the children and equipment, and delivering activities.

Success story

Impact: Improved confidence, new leadership skills and enthusiastic participation - Through the course of this project, staff watched with great satisfaction as the pupils grew from uncertain individuals into effective leaders, confident team members, and keen participators - in different roles and across different subjects. By the end of the year the pupils felt confident enough to help teach year 6 maths lessons at a number of feeder primary schools during transition week.

Creating an enterprise pathway
How can you modify the key stage 3 art and design curriculum to reflect a particular specialism – in this case, business and enterprise?

Aim: To develop pupils’ understanding of art and design in an enterprise context - As a business and enterprise specialist school, Brighouse High is always looking for opportunities to raise standards across the curriculum through its specialism. Pleased to see the potential offered by the revised programme of study to adapt the curriculum to meet local needs, the art department decided to take the opportunity to develop art, craft and design at key stage 3 in an enterprise context.

A new take on the curriculum

The new focus on enterprise demanded a major rethink of the curriculum. The art teachers spent time reviewing all the existing units of work and amending them to build in enterprise where possible. They then decided to take this a step further by reshaping three units (one in each year) as enterprise units. These explicitly develop pupils’ knowledge, skills and understanding of working in enterprise and work-related contexts and have assessment criteria that relate to enterprise.

Action: Adapting the curriculum to take an enterprise approach where possible - The year 7 enterprise unit, ‘Pattern in Nature’, challenges pupils to design products – from wallpaper and furnishings to a sensory garden – for a specific client. Pupils gain experience of working collaboratively in a team, taking on different roles, pooling ideas and expertise and designing to meet a need. They then hone these skills in year 8 through an architecture unit leading to work in ceramics. This unit has a particularly strong focus on meeting and working with creative professionals from the world of architecture, construction, interior design, town planning, project management and property development. Finally, in year 9 the pupils create, illustrate, market, promote and sell an A3 storybook. To extend the work, some will develop and paint large murals based on their illustrations for the dining hall, working to a commission from the school’s senior management team.

Corridors of connection

Impact: Pupils connect art and design to life beyond school and the world of work - Staff feel that establishing a clear enterprise pathway through key stage 3 will support progression and provide continuity. In the words of one teacher: ‘The development of enterprise and applied learning at key stage 3 will help pupils to consider better the ways in which we learn and will create 'corridors of connection' to the world around them, the world of work and the applications of art, craft and design. It may make them more resourceful, change opinions and perhaps have an effect on their future lives.’ Fired up by the success of their approach, the department is now on the lookout for opportunities to develop new ‘live’ projects.

Creativity through algebra

How did a trip to Rome inspire a hands-on approach to algebra?

Aim: To explain the mathematical structure of geometric patterns and that algebra was developed by many people from different cultures.

A unit of work on the mathematical structure of geometric floor patterns is not what most people think of when visiting Rome, but that was its effect on a maths teacher from Gosford Hill School in Oxford.

The resultant project, developed with the art department, involved pupils in designing geometric patterns in art lessons and using algebra to explain the patterns in maths. By approaching maths in this way, the teacher was able to develop the key concepts of competence (‘apply mathematics beyond the classroom’) and applications and implications of mathematics (‘recognising the rich historical and cultural roots of mathematics’).

Describing geometric patterns

Action: Creating geometric patterns and investigating the relationship between shapes within patterns while considering the historical roots of algebra - The project started with pupils generating arithmetic expressions and equations. Using area diagrams, pupils experimented with replacing a length with x producing their own equations for others to solve. Next, each pupil was given a set of laminated shapes – a large square, small square and rectangle – and asked to model quadratic expressions. The shapes were not labelled with side lengths and were colour-coded so that x squared was a different colour and shape from x. Pupils were challenged to devise a way to describe the areas of the shapes and used a variety of approaches. Some pupils gave a value to a side length and squared it, others gave a letter to express a generality.

The pupils then used the same pieces to factorise quadratic expressions. Pupils generated their own examples and gave them to a class mate to factorise. Pupils were successful at maintaining equivalence. ’Seeing the separate parts helped me see how the equation goes together,’ commented one pupil, ‘Because the set of pieces is always the same I couldn’t muddle up x + 2 with 2x.’

At the same time, pupils designed geometric patterns in art and investigated the relationship between the different shapes in the patterns. In maths, this led to more detailed work about the history of completing the square, where pupils learnt about the development of the problem from Babylonians to Renaissance Italy. They saw how the original algorithm for solving quadratic equations came from activities similar to the template manipulation and grid form of multiplication they had just used.

Confident and creative algebra

Impact: Confident handling of algebraic expressions and understanding of the historical roots of algebra - This approach improved pupils’ understanding of algebra. The teacher noted, ‘Working on these problems developed pupils’ skills of analysis, synthesis and evaluation. They learnt to communicate their ideas and started to use a critical evidence-based approach.’ Pupils’ confidence increased and the variety of learning methods led to many comments about ‘things clicking in my head’ and ‘algebra makes sense to me now’.
Including the historical aspect helped pupils to see that mathematics builds on work from many different cultures. Pupils began to understand that aspects of maths are connected and that different representations of the same problems and methods used are still viable today.

Cultural understanding through practical learning
A unit of total immersion in African music and life has improved not only pupils' cultural understanding but also their musical abilities.

Formby High School, which is in a predominantly mono-cultural area of Merseyside, wanted to broaden its pupils’ cultural understanding. Over the past eight years the music department has strived to provide multicultural experiences through studies of world music. Encouraged by the revised programme of study’s emphasis on integrated practice and cultural understanding (key concepts) they extended this work, creating a year 8 unit based on African music and life. This enabled them to draw on staff experiences, links with schools in Africa, and professional partnerships with the Zimbabwean ensemble ‘Black Umfolosi’ and the African Children’s Choir.

Active learning

Aim: To develop pupils’ understanding of different cultures and their music.

The unit took place over seven weeks and explored a range of traditional songs and 'djembe' pieces, as well as elements of dance. Pupils were introduced to the project via an interactive lesson that took place in an ‘African village’. The teacher welcomed them and led them in a traditional welcome song based on simple call and response phrasing. Using authentic instruments and artefacts pupils created role-plays and tableaux, including one on the world of slavery and work songs.

The rest of the lessons used a range of teaching strategies, including interactive ICT work using the 'AKLOWA' CD-Rom, comparative listening exercises using audio and video recordings created by the school’s ensemble Mundo Africa!, and thinking skills activities to analyse stylistic connections between traditional and contemporary African music. Workshops, some of which were led by senior students from Mundo Africa!, developed pupils’ drumming skills on 'djembes' and African percussion.

Action: Taking an immersive approach to exploring music and life in different African countries.

Throughout, pupils worked in small groups to create an African song, which included self-composed 'djembe' and percussion parts and elements of dance taken from the very physical ‘Gumboot’ dance, which originated in South Africa’s diamond mines. In addition the whole class learnt three-part African songs. The project culminated in performances of the group and class songs in front of other members of the school in assembly.

Cultural understanding: from Beowulf to Dr Who
An English department is refreshing and enriching its schemes of work by putting the new key concepts at the heart of learning.

As a department with high value-added at key stage 3, English teachers at Haygrove School wanted to take the opportunity offered by the changes to the programme of study to build on existing good practice. They decided to do this by looking at each key concept in turn to see where they already had relevant schemes of work that they could enhance in the light of the new curriculum.

Coherence through concepts

Aim: To use the key concept of cultural understanding to revitalise and enhance learning.

In the case of cultural understanding, the teachers identified a series of three schemes of work called ‘Storytelling through time’ that, while successful, could benefit from a fresh perspective. The original aim of the modules was to develop pupils’ understanding of how stories and storytelling have changed by studying works of pre-1914 literature. However, over time, the year 7 scheme had begun to focus on the differences between oral and written traditions, while the year 8 and 9 schemes were seen as preparation for studying pre-1914 prose at GCSE.

The teachers hoped that adapting the schemes of work with a focus on the concept of cultural understanding would help to create a greater sense of coherence across the modules and revitalise pupils’ learning. However, beginning the revisions proved difficult. Staff felt that the year 7 unit, for example, was already effective: it addressed the development of storytelling and also raised multicultural awareness through myths and legends from African, Chinese and Aboriginal culture. Concerns were voiced that understanding the development of the English literary heritage could only be achieved over time, not by any one scheme of work unless it took a very extract-based approach.

Action: Adapting existing schemes of work on storytelling to put cultural understanding at the heart of learning.

After considering different approaches, the teachers decided that the key was to put the concept of cultural understanding at the heart of learning, rather than merely ‘covering’ it. In the case of the year 7 scheme, this resulted in ‘Overcoming the monster’: a four-part study of the story of 'Beowulf' that involves understanding the story; considering the mix of cultures at work (Scandinavian, Anglo-Saxon and Germanic); looking at the oral tradition; and investigating the influence of Old English on language today. Pupils are encouraged to make links with overcoming monsters in everything from 'Jurassic Park' to 'Dr Who', before going on to consider different stories where the ‘monster’ is a villain or a criminal, as in 'Star Wars' and 'Harry Potter'.

An approach for the future

Impact: Greater engagement and enthusiasm as a result of a more coherent, relevant approach.

The changes made in the light of the new programme of study have made this scheme of work more relevant and engaging, giving pupils a new sense of the importance of the cultural understanding that literature brings. In the words of one teacher: ‘Looking at the concept of cultural understanding has enriched and refreshed our scheme of work. By trying to embed the concept in the content, rather than drawing it out as an extra from the content, we have improved what pupils will learn and be able to take with them for future study.’

Democracy in action

Giving pupils opportunities to build on their citizenship skills of advocacy and representation year on year is giving them the confidence and experience to take responsible action.

Aim: To encourage pupils to ‘have a say’, participate and take responsible action while developing their understanding of democracy and justice.

As a school, Bishop’s Hatfield is committed to giving young people opportunities to be heard, influence decision-making and make a difference. The revised programme of study for citizenship – with its emphasis on critical thinking and enquiry, informed and responsible action, advocacy and representation, and democracy and justice – gave teachers an opportunity to bring this ethos to life.

Revisiting skills

The citizenship team wanted to ensure pupils’ progress across the key stage by giving them regular opportunities to revisit the same skills in different contexts linked to the key concept of democracy and justice. Staff adapted an existing unit of work for each year, ensuring that pupils had opportunities to gain knowledge and understanding through enquiry, link their learning to real situations, and then put it into practice through participation and responsible action.

Action: Giving pupils opportunities each year to link their citizenship learning to real situations and put it into practice.

In year 7 pupils find out how to get actively involved in the life of the school to make it a happier, safer, healthier, more pleasant place to be. They work independently, collaboratively and democratically to identify issues, plan a course of action, put together an argument and justify their points in order to influence, bring about change or resist unwanted change. In year 8 the context shifts to the local community. Pupils identify and research issues such as rubbish collection and recycling arrangements, facilities for teenagers and young children, vandalism and traffic-related problems. They then present their concerns and ideas through school representatives on the local youth council. Year 9 pupils are challenged to form ‘political’ parties and stand for election, outlining how they would run the school. They go on to apply what they learn through this to the workings of a democratic government and some choose to take action by, for example, writing a letter to the local MP.

Impact: Confident pupils equipped with the knowledge, understanding and skills for effective and democratic participation leading to change in communities.

Each project gives pupils the opportunity to share opinions with people outside the classroom, from the school council and peer support services to local residents and members of the district council. Revisiting the same skills over the key stage makes it easier to record and encourage progression. All of the units contain opportunities for peer and self-assessment, reflecting the emphasis on democratic participation.

Year-on-year progress

As pupils revisit the same skills through the key stage, they develop a more sophisticated understanding, start to make connections and become increasingly confident about arguing a case or taking responsible action. All year groups express the same enthusiasm for the opportunity to ‘have our say’, ‘be heard’, ‘help’ and ‘make a difference’. Their teachers are equally enthusiastic about the impact of using the revised programme of study to plan across the key stage. As one said: ‘Building on the skills and processes year on year, in different contexts, pupils are equipped with the knowledge, understanding and skills for effective and democratic participation.’

Developing confidence
Stoke Damerel Community College was keen to improve its learners’ confidence, social skills, self-awareness and leadership skills by placing greater emphasis on personal development in lessons and out-of-school activities.

Aim: To enable learners to grow as young people who are responsible in the community, support others and take responsibility for their own learning.

Many of the learners at Stoke Damerel come from backgrounds of economic and social disadvantage, and the school was keen to prioritise their personal development. It now offers all of its students the entitlement to grow as people who:

· are responsible in the community 

· support others 

· take responsibility for their own learning.

To achieve this, it provides a range of experiences designed to strengthen students’ confidence, social skills, self-awareness and leadership potential. These are offered in lessons, collaborations between subjects and through a wide range of out-of-school activities.

A collaborative effort

To meet its goals for personal development, Stoke Damerel established curriculum managers as leaders of subjects or families of subjects, and learning managers as pastoral leaders. To support the best possible use of tutor time, continuing professional development (CPD) was organised for every teacher. Tutor time now focuses on teaching and developing a specific skill each week.

A collaboration between the citizenship, RE and PSHE departments, ‘Learning to Learn’, gives key stage 3 pupils the opportunity to investigate ethics and values through active projects. For example, they explore social inequalities in connection with awareness of drugs and why people take them. Drama and discussion techniques are used in sex and relationship education to improve social skills, self-awareness and empathy. The school is now planning to extend this collaboration to key stage 4.

In another collaboration, the English and PE departments wanted to raise boys’ aspirations and improve their social and emotional skills. Members of the local football team came into the school and read poetry, which led to teaching about the concept of caring masculinity. Around 70 PE students went on to become junior sports leaders and gained experience teaching primary school children.

Learning to lead

Out-of-school activities with a personal development focus have included:

· ‘Word on the streets’, which enabled learners to apply for funding to set up performance poetry opportunities

· ‘Big art goes shopping’ (BAGS), in which learners applied for funding to develop a project combining art, science and environmental responsibility

· a mock trial that took place in a real court, with students taking on different roles to learn about the legal system and the consequences of crime

· ‘Respectinators’, a project that involved learners raising funds for a multicultural city festival.

Action: Giving learners a voice in changing the school and increasing the emphasis on personal development across the curriculum.

The school makes sure that all learners have opportunities to take on leadership roles each year. It uses the rainbow leadership concept – a stepped ladder to leadership status, with milestones for students in each year group. As part of this, the school’s junior management team organises events and takes a role in expressing the student voice. Peer educators are trained to observe lessons and give feedback to teachers (a set of skills now in demand in other Plymouth schools). A Prince’s Trust project enables learners with a less academic profile to shine in their achievements with vulnerable groups in the community.

Facing fears

As a result of the changes, the school’s leadership, teachers, learners and parents now feel that they are part of an extended community. Students act as observers and share a responsibility with teachers for monitoring and giving feedback on the curriculum. As the school acknowledges, a major financial and human resources investment has been critical to success. A change in teaching approaches and underlying attitudes is not instant: ‘This has taken years to develop,’ says the school’s principal.

Impact: Learners with improved confidence, social skills, self-belief and leadership skills, who play an active role in all areas of school life.

As a result of the emphasis on personal development, learners have grown considerably in terms of confidence and social skills. Several students who were particularly socially and economically disadvantaged when they arrived at Stoke Damerel commented on the impact of involvement in projects. ‘It’s about facing our own fears,’ explained year 12 Prince’s Trust students. ‘Meeting new people, being patient… being able to deal with new abilities and environments.’ Other learners spoke of the way the school has guided them from a fear of trying, ‘I used to sit there and have an opinion and not express it’, towards greater confidence, ‘This has changed me. When I came to England, I didn’t know what people would say to me. I am more confident now.’
Exploring ultimate questions

How can the ultimate questions confronting humanity be explored effectively at key stage 3?

Aim: To develop pupils’ knowledge, understanding and skills in encountering different religions and beliefs by using philosophical explanations.

Staff at William Farr had been seeking for an inspirational way to introduce philosophy and religious ethics in RE. The key concept of meaning, purpose and truth in the revised programme of study provided timely inspiration. ‘We wanted to develop pupils’ knowledge, understanding and skills in encountering different religions and beliefs by using philosophical explanations,’ explained one RE teacher. Could a new year 8 module based on ‘The problem with evil’ help them to achieve this?

The problem with evil

Pupils began by discussing the concepts of good and evil. Different kinds of good and evil were explored through reflection on questions such as: Can anything be completely evil? Is suffering always the result of a person’s choice? Can any good come from natural disasters? The pupils moved on to consider the power of God in relation to evil and to look at how different religions explain good and evil. They analysed the differences and similarities in Christian, Muslim and Hindu beliefs about evil, relating these to the thinkings of Augustine and Irenaeus.

Action: Introducing a new module exploring the concepts of good and evil

As the pupils talked, they used a wide range of philosophical vocabulary, looking at analogy, the soul and free will. They carried out research, evaluated and interpreted different sources and contexts of religious beliefs, and considered how these beliefs inform some of the answers provided by people, texts and traditions. Most pupils rose to the challenge positively, posing deeper questions than the teachers expected of year 8 pupils, such as ‘Why is there evil in the world when there is a good God?’ and ‘Are people born evil or do they become evil?’

Understanding the ultimate

Impact: A more mature understanding of ultimate questions, religious perspectives and personal responses.

Despite their lack of experience of exploring philosophical concepts and religious ethics, by the end of this unit pupils were developing a mature understanding of crucial questions of existence and adding their own personal dimensions to religious perspectives. As their teacher observed: ‘They showed an understanding that ultimate questions, when related to belief and to a sense of meaning, are complex and not easy to answer. Rather than leading to simple solutions, they frequently lead on to other questions.’

Inclusion and success for all

Queen Elizabeth’s Grammar School is committed to ensuring that it meets the needs of all its learners and enables them to succeed.

Aim: To ensure that all learners are included and have opportunities to succeed.

Queen Elizabeth’s Grammar School caters for learners of all abilities and places a strong focus on organising the curriculum to ensure that all are included and all succeed. Over the years the school has taken a growing number of students with complex and challenging behavioural difficulties – on average there are 70 learners aged 11 to 16 with statements of special educational need (27 places are specifically funded because Queen Elizabeth’s is an enhanced resourced school). A wide range of needs is catered for, including severe learning difficulties (SLD), autistic spectrum disorders (ASD), physical disabilities, severe sensory impairments and gifted and talented.

Queen Elizabeth’s believes that: ‘Every student has the potential to succeed. The resources and personnel within the school strive to ensure obstacles are removed and students are able to achieve at an appropriate level and at an appropriate time.’ Central to the school’s aims is a determination that:

· all pupils should recognise their own value and potential, and the value and potential of others 

· all pupils should develop a love of learning.

Curriculum organisation

In order to achieve these aims, the school places a strong emphasis on promoting confidence and self-esteem, so that learners are full of hope about achieving the highest possible levels of personal success. Students are set tasks that offer clear progress in a structured, imaginative way, and there are no limits set on achievement or preset expectations of groups. All are encouraged to work with imagination and optimism, and the school fosters a strong sense of curiosity and questioning. Praise and encouragement for individual achievement is built into all aspects of school life.

In year 7 all classes are mixed ability, with special needs learners receiving extra support. Setting is introduced gradually. Mathematics is set from the second term of year 7; other subjects introduce setting in year 8 or 9. All key stage 4 learners study English, mathematics, double science and a technology subject. Additional option blocks, supplemented by advice and interviews, ensure that all receive a balanced and relevant curriculum.

Action: Putting in place a range of strategies to meet the needs of all learners, including those with learning difficulties and gifted and talented students - Small group withdrawal teaching for some learners focuses on life skills. For example, students with SLD are taught basic money recognition, managing change in shops, telling the time, road safety, using the telephone, basic cookery and recognising when to ask for support. Learners with severe sensory impairment are introduced to new resources to give them the confidence to participate fully in mainstream lessons, such as the school’s ‘talking’ kettle and microwave. Learners are allowed to make the most of extended work experience and college placements by using the flexibility that is now offered by the national curriculum.

Accreditation at key stage 4 is usually through GCSEs, but entry level qualifications are available for those who are working at this level within the national curriculum. The school also offers ASDAN accredited courses. Around half of all learners stay on into the sixth form, including a growing proportion with special needs who follow an individual learning programme.

Gifted and talented

Queen Elizabeth’s is committed to encouraging all learners to maximise their potential, including those who display some form of giftedness. Gifted and talented students are identified through a combination of cognitive ability tests, teacher nomination, assessment results and guidance.

The school aims to provide effectively for able learners through curriculum planning; resources; out-of-school activities including national schemes and competitions; parental partnerships; and community links including partnerships with other schools. In relation to the curriculum, the school:

· develops a range of teaching and learning strategies that address individuals’ potential and learning styles 

· ensures that departmental policies and schemes of work meet the needs of gifted and talented learners 

· sets challenging individual and school targets 

· identifies staff training needs and provides professional development opportunities 

· develops working practices with partner and feeder schools to ensure continuity and progression.

Tasks are designed to take into account existing levels of knowledge, skills and understanding, and extension opportunities and open-ended tasks are then developed. There are also opportunities for small group work, grouping by ability and differentiated homework. The curriculum is enhanced through school clubs, enrichment opportunities, opportunities for performance, specialist teaching and partnerships with other schools. Links with universities are also being established, so that learners can undertake problem solving in subject areas beyond the school curriculum.

The least restrictive environment

The school works on the principle of providing ‘the least restrictive environment’, that is, adaptations to the curriculum are designed to allow learners access to the curriculum alongside their peers with the minimum of fuss. While necessary adaptations can be done on an individual basis, the school recognises that highly individual programmes can isolate learners and therefore works on developing group individual education plans.

A compendium of strategies containing details of the individual needs of all learners with special educational needs, the challenges that they may experience and the targets that need to be set is updated annually and distributed to all staff. The strategies suggested focus on adaptations that can be made to ensure that all learners can engage with a meaningful curriculum. The school often finds that good practice for learners with special educational needs is good practice for all. As staff say, ‘Let them have a go if they’re motivated. Add the personnel and the resources. Whatever their ability, whatever their age, let them prove what they can do.’

Learning support

There is regular and effective performance management of all learning support staff. Individual targets are set and continuing professional development (CPD) needs identified. Responsibilities are linked to areas of interest where possible. Curriculum staff are involved in the appraisal of teaching assistants and also carefully manage their deployment. On the admission of profoundly deaf students to the school, 12 teaching assistants volunteered to go on signing courses and three are learning Braille.

Aspects of the management of the learning support department that work particularly well include:

· ensuring all are kept informed of developments through pre-meetings, lunchtime meetings and departmental meetings 

· ensuring access to a range of CPD 

· close cooperation with, and the support of, external agencies, including local authority support services.

What makes inclusion work?

Impact: Increased success and achievement for all.

Queen Elizabeth’s clearly succeeds as an inclusive school. It provides a relevant curriculum that meets the diverse needs of all its learners and gives all the opportunity to achieve. While achievement is recognised in a variety of ways, GCSE and A level results have gone from strength to strength. Meanwhile the school continues to accept a growing number of students with complex and challenging learning and behavioural difficulties.

So what does the school believe are the key factors that make inclusion work?

· A strong belief that all children can achieve when appropriately supported. This is reflected in the school’s aims and actions. 

· All staff accepting that they have a responsibility to meet the needs of all learners. 

· A matter-of-fact approach to meeting special needs and the belief that all bring something positive to a learning situation. The curriculum is planned to be accessible and relevant so that all learners, irrespective of their needs, are included. Students are only regarded as exceptional if specific adaptations or support are required. 

· The recognition that while adaptations can be made to cater for a wide range of needs, not all can always be adequately catered for within the school. 

· Giving learners the opportunity to be based in a variety of settings, according to their potential within a curriculum area. 

· Ensuring students have the opportunity to succeed and avoiding failure wherever possible. This means offering a wider range of programmes where possible, for example the BskyB PE project, ASDAN and the Impact Project for obese students. 

· Encouraging learners to have the confidence to integrate with students in other settings, both within mainstream schools and special schools. 

· Ensuring learners can benefit from residential programmes and additional challenges. 

· Encouraging all learners to participate in school performances and events. 

· Working with families so that they can provide support and encouragement. 

· Leaving nothing to chance! For example, the school believes that succession planning in relation to staffing is essential.
Inclusive, international and outward looking
Notre Dame High School in Norwich has used a range of approaches to develop its learners' understanding of cultural diversity and encourage them to be more outward looking.

Notre Dame High School decided to become an international school because it wanted learners to extend their personal horizons, develop an outward-looking perspective on the world and recognise the educational and job opportunities on offer outside Norfolk. It was also keen for its learners to become more aware of cultural diversity. Although as a Catholic school Notre Dame has a more diverse intake than most schools in Norfolk, less than 2 per cent of learners are of African, Asian, Chinese or African-Caribbean origin.

The school already had links across the UK and abroad through the Notre Dame network of schools and, as a specialist school for languages, used these international connections to make the study of languages more meaningful for learners. The initial impetus to become an international school came from the languages department. International orientation now permeates the school’s curriculum, with the global dimension a marked feature of most subjects. There is also a strong emphasis on introducing learners to real people and real-world contexts in order to make the curriculum relevant and promote understanding of cultural diversity.

International links

Aim: To raise awareness of cultural diversity and encourage learners to be more outward looking through international work.

The school has appointed an international coordinator to ensure that there is a coherent approach to making international links and developing understanding of different cultures.

Notre Dame currently has links with schools in China, Malawi, Kenya, Nicaragua, the United States and France. The nature of the link depends on different schools’ priorities and needs, for example the Chinese schools want student exchanges, while the French schools prefer to focus on language development. Notre Dame learners are rarely in direct communication with those in the other schools, for example, in Malawi, there is only one computer for every three schools making direct contact impossible. Instead communication takes place over several weeks. The school aims to foster links at local authority level, as this makes it easier to sustain connections and if individual teachers move on, links are maintained. Norfolk is now linked with an area in China around Shanghai and with a local authority in Toulouse, France.

Displays around the school reflect the strength of the school’s international links. Assemblies regularly cover global issues such as fair trade and International Peace Day is celebrated. As well as working with the local development education centre, the school has strong links with the regional division of the Catholic Agency for Overseas Development (CAFOD), which is now based in the school. An international club for learners from different cultures, particularly new arrivals, gives young people the chance to talk about their own cultures and aspects of British culture.

A change of emphasis

Action: Developing international links and emphasising cultural diversity and the global dimension across the curriculum.

Notre Dame see cultural diversity and the global dimension as ways to enhance the curriculum. Focusing on cultural diversity has not involved adding masses of extra material to the curriculum – it has simply meant developing a change of emphasis.

For example, English teachers now use poetry and texts from writers in India, South Africa and Nigeria. In food technology, students learn about the culture of food in different countries and experience their cooking. Music lessons include African music, jazz and salsa. The religious education department – which also delivers a large part of citizenship and PSHE – promotes respect for others in all of its work and also explores fair trade, life in other countries, sustainability and other religions. In geography, learners study different countries, environments and global issues such as global warming. The science department runs a special water challenge that involves looking at different aspects of the science of water, working with CAFOD and using information from the Malawi link to consider clean water and water carrying.

The ICT connection

ICT is a special case. The head of ICT is deeply involved in developing international links and sees the global dimension as essential. ‘I strongly believe that our curriculum should be more about discovering the real world and learning about how to communicate with real people. ICT has the potential to empower students to do both these things.’ Too often students were asked to analyse ‘pretend’ data or research imaginary places. The teacher went on to say, ‘For me, there are two main ways of enhancing the curriculum with a global dimension – providing students with real-life issues and real people for them to gather information from; and giving work a real purpose by asking students to communicate their ideas to a real audience.’

Impact: Learners with greater knowledge and understanding of different cultures and life beyond their local community.

This belief manifests itself in ICT learning throughout the school. When teaching modelling, for example, instead of using fictional figures to create a budget, the teacher draws on the link with Malawi. The students in Malawi have been given disposable cameras to take pictures of their use of water and have been asked to provide information about how much water they use in a day. Notre Dame students then use this information to build spreadsheet models. When using ICT skills to produce a leaflet, learners conduct a survey with US schools to compare lifestyles in the two countries and find out what American students think helps them learn best. They then use this material as the basis for their leaflets, choosing the angle they want to take.

Looking to the future

An atmosphere of inclusion permeates the school. In the words of a recent Ofsted report, ‘The school welcomes students from a broad range of social and cultural backgrounds and succeeds in creating a harmonious atmosphere.’ As a result of the new emphasis on cultural diversity, there is greater awareness and understanding of different cultures. ‘People in our school are respectful of each other,’ said one student. ‘Obviously you have bullying in all schools, but you find that bullying here is mainly focused on whether the bully likes the victim. In my experience, I haven’t seen any racism. The fact that we are a Catholic school does have some impact on the way people are with each other.’

Pupils at the school are encouraged to discuss the approach to cultural diversity and the global dimension in the curriculum. Some learners feel that the school could do more to broaden its focus on different cultures, ‘I feel personally that we could learn a little bit more about some cultures because we seem to focus on just a few’. This opinion was reinforced by a student from the Philippines: ‘I’ve come from a different country and I have a different language from English. I’m from the Philippines and we don’t really learn much about where I come from.’

The emphasis on international links and the global dimension is making learners much more aware of the outside world and enthusiastic about getting involved in it. A very high proportion now takes part voluntarily in fundraising and international events. Feedback from online surveys and blogs show that learners support the international dimension of the curriculum and enjoy learning from and contacting their peers in different countries.

In the future, as well as strengthening its international links, the school is planning to foster links with other Notre Dame schools in Southwark, Plymouth, Glasgow and Sheffield, so that students can learn more about cultural diversity within Britain. It is also planning to pilot the International Baccalaureate, as it feels the philosophy of the qualification fits in with its own outward-looking European and global perspective.

Inspired engineering

A cross-subject engineering project has helped pupils transfer knowledge and skills between different subjects.

Aim: To develop pupils’ engineering skills in a cross-curricular context - As a specialist engineering college, Eckington School was keen to improve cross-curricular links between science, mathematics, geography and design and technology. Delighted by the new opportunities to do this offered by the revised programme of study, it designed a project that developed pupils’ skills across these subjects through the curriculum dimensions of creativity, enterprise and sustainability. The pupils’ challenge: to design a solar buggy.

Collaboration across subjects

The project was a collaborative effort from the outset, with staff from the science, maths, geography and design and technology departments working together to develop the programme. As one year 8 pupil explained: ‘The task was to act as solar detectives to look at the background to solar energy, construct a solar-powered buggy, test how effective the buggy was and then be able to communicate findings to friends, parents, teachers and judges.’ Teachers from all four departments collaborated in running lessons, after-school sessions and special days when the pupils could focus on the challenge.

Action: Challenging pupils to design and make a solar-powered buggy - Working in groups of four, the pupils came up with a team name and designed a logo before using a basic kit to design their solar buggy. They tested and refined their designs, experimenting with design features to make the buggy travel quickly and taking into account wheel sizes, drag and mass. As background to their designs, they researched different renewable energy sources and produced a poster on their findings. After 10 weeks of hard work, the project culminated in a presentation to an audience of friends, parents, teachers and judges. The teams raced their buggies and explained their research using PowerPoint presentations. The winners, ‘Go Green’, went on to represent the region in the BA CREST awards final in London, where they won second prize for engineering.

Benefits for all

Impact: Improved skills and understanding transferred between subject areas, resulting in a high-quality final product - Although this cross-curricular project appeared seamless to the pupils, there were distinct benefits for each department involved: covering sustainability and energy sources for science and geography; application of geometry and data handling skills for maths; and reinforcing the design process for design and technology. The pupils showed a pleasing ability to transfer their knowledge between subject areas and developed skills in communication, problem solving and tackling problems collectively. As an advanced skills teacher for science concluded: ‘The project has been a great success and will be continued in subsequent years. Students enjoy the activity and also have an insight into what the future may hold for energy usage in their lifetime.’

Inspiring economic understanding

How can pupils’ economic understanding and financial capability be developed through the study of social and environmental issues?    Heathfield Community School in Somerset has taught financial capability and money management through mathematics at key stage 3 for several years.

Aim: To improve pupils’ enterprise capability and understanding about how economic issues affect their future lives - However, an audit against the Every Child Matters outcomes and the new programmes of study for PSHE education made it clear that pupils did not see that they were learning life skills that would contribute to their long-term economic wellbeing. Staff decided to use focus days based around economic wellbeing that joined up learning from several subjects.

Focusing on economic understanding

Action: A series of focus days throughout the year where pupils take part in activities that improve their economic  understanding and financial capability and develop their skills for employability - The school decided to harness pupils’ interest in social justice and environmental issues, topics covered in citizenship, geography and drama as a way of engaging learners in economic issues and concepts. A cross-subject planning team ensured the focus days were coherent and delivered relevant subject content. Subject schemes were reviewed and amended to ensure that they built on one another and led towards the focus days.

The topic of one focus day was global economies and in particular the impact of Fairtrade on people in other countries. Work was based around a real case study and pupils were encouraged to critically discuss the evidence as they formed their opinions.

This led to a second focus day where pupils organised a fair trade initiative in the school. They worked with Heathfield Education Business Partners to run a Fairtrade fortnight, involving planning, marketing, sourcing, pricing, selling, and allocating resources.

In the final focus day pupils consider global interdependence and sustainability through the issue of carriers bags before going on to create and market environmentally friendly carrier bags.

Connecting learning

Impact: Improved motiviation to learn about  the role of economics in society - As a result of these focus days, pupils started to see how they could transfer learning from one subject to another. They could see the significance of what they learnt in school and how this links to their life after school.

Teachers have found the cross-subject teaching has contributed to their professional development. One teacher commented that ‘Team–teaching has been directly beneficial to all of us. We have traded skills.’

Learner voice at the heart of school improvement
Putting personal development at the heart of learning and giving students a voice has made the difference at Birches Head High School.

In 2005, a new headteacher was appointed at Birches Head to help turn the school around and improve the learning environment for all pupils. With the support of the senior leadership team, personal development was placed at the heart of the curriculum and school improvement. ‘Personal development is about putting the whole child at the centre of our decisions, whether they are about curriculum, finance or premises. Personal development is a facilitator for ensuring that every child knows that he or she matters.’

Giving learners a voice

Aim: To bring about school improvement by focusing on learners’ personal development.

A whole-school consultation revealed that learners were keen to be more actively involved in planning what happens in school. Typical comments included, ‘Students need to know what is going on around the school and we need to stop being kept in the dark’ and ‘Ask students their point of view’. In response, an assistant head of participation was appointed to set up five student action teams, focusing on the areas of community, environment, people, communications and learning. Each team is made up of 20 learners representing all year groups, abilities and learning styles, and includes some students who gave either very positive or very negative responses to the consultation.

The teams meet weekly in citizenship lesson time to identify, plan and lead projects and events that they believe will improve learning and school life in general. Since the work began, they have organised and taken part in over 60 projects, working closely with individuals, small focus groups, teaching groups, departments, year groups, the whole school, the community and even national and international agencies. School staff and representatives from outside agencies working out of school hours supervise the students’ work. When a project is successfully completed, those in the team gain an action team badge and are offered training by a local authority adviser in student leadership and classroom management. These trained student leaders then lead projects and represent the school to train others at outside venues.

The senior leadership team now consults widely and frequently with student action teams to assess learners’ needs and opinions.

Planned personal development

Provision for personal development learning includes:

· personal development lessons, which includes aspects of PSHE and careers

· personal development learning in core subjects, for example acquiring language for discussion in English (teaching skills, rather than content).

Action: Giving learners a voice in changing the school and increasing the emphasis on personal development across the curriculum.

The U Can Do It programme is used at key stage 3, Learning to Learn in year 8 and Go For It at key stage 4. Half of the teachers at the school are qualified to teach these programmes. All staff are also trained in developing learners’ emotional intelligence, which the school sees as essential if students are to understand the school’s values of respect, inspiration, honesty and challenge.

Learners currently have one personal development lesson a week in tutor time – where one tutor in each year group takes on an ‘expert role’, planning and preparing lessons and supporting other tutors in delivering them. However, senior leaders are concerned that one lesson is not enough and have consulted 200 learners as part of a complete review of personal development in the curriculum.

Flexibility in year 7

Impact: An improved school, with learners who have the confidence and independence to make a difference.

Taking advantage of the flexibility offered by the new curriculum, the school is spending more time in year 7 developing the essential skills and attributes of emotional and social development, thinking, and language and communication. Staff have built up a detailed description of what pupils should be learning and how this can be assessed, setting out the skills and knowledge needed for different levels of achievement and giving a descriptor for each. For example, they have identified five areas of emotional and social development: relationships, resilience, readiness, flexibility and self-belief. These in turn are broken down into attributes that are defined at four levels: emerging, developing, accomplished and exemplary. So the ability to work collaboratively, part of relationships, is described as:

· emerging – I have recognised that I need to work in a team

· developing – I understand why teams have different roles and structures 

· accomplished – I have made a decision to contribute equally through my role in the team, which has enabled us to become more productive

· exemplary – I have interpreted others’ abilities to lead a team that works productively and constructively in a collaborative manner.

Pupils assessed as at the emerging stage of development are given intervention and support. Across the school, learning conversations are used to review and improve learning. All students build up an individual action plan for each subject with their subject teachers. Tutors then pull these together to inform discussions with students and parents on two learning conversation days a year, when targets to improve learning are reviewed and set.

Birches Head believes that ICT is essential to personal development, as it enables learners to have a say in how, when and where they work. From September 2007 every year 7 pupil at the school will be given a laptop computer.

The path to improvement

Improvement at the school was rapid and recently it was judged ‘a satisfactory and improving school’. The senior leadership team believes that the emphasis on learners’ personal development played a big part in this transformation: ‘Student voice in our school has been crucial in moving things forward. Students have been part of our process for change. Without them the improvements in our school would not have occurred.’
Looking for meaning
Taking a philosophical approach to learning about religion is equipping pupils with skills that will stand them in good stead beyond key stage 3.

Aim: To develop pupils’ philosophical skills - Pupils at Greycoat Hospital start their GCSE RE course in year 9, leaving just two years for the key stage 3 curriculum. The school takes a Philosophy for Children (P4C) approach to the subject, using the community of enquiry model to encourage pupils to be open-minded and respectful of others’ views. This fits well with the revised programme of study for RE, which emphasises developing pupils’ philosophical skills. Having seen the new curriculum, teachers at Greycoat decided to develop a new year 8 unit to bring together the key concepts of ‘beliefs, teachings and sources’ and ‘meaning, purpose and truth’.

Ultimate questions

Action: Designing a unit of work to help pupils make connections between ultimate questions and different religions’ beliefs - Pupils began the unit, ‘What is the meaning of life?’, by exploring the success and recent waning of a pop star, speculating about what his life might now ‘mean’. They discussed how people need meaning in their lives to be happy, and how money and fame, which are often so prized, can lead to a lack of meaning. Talking about celebrities captured their imagination and proved a topic on which they all had opinions.

From this stimulating starting point, the pupils went on to explore what meaning is. To answer this ultimate question they examined aspects of Christian, Muslim and Hindu practice. They reflected on Jesus’ exhortation to ‘love your enemies’, using the P4C approach to go deeper into his words. They considered Hindu beliefs about life after death, acted out a story from the 'Brihadaranyaka Upanishad' that illustrates the significance of 'atman' and the 'Brahman', and played their own version of 'moksha chitram' (snakes and ladders) to understand belief in the life cycle. Finally they studied the four pillars of Islam before looking at why pilgrims go on Hajj and how the meanings expressed in rituals can transform a Muslim’s approach to life.

Making connections

Impact: More reflective, independent thinking and improved RE-related skills - Pupils engaged well with this project from the outset and made real leaps in their ability to reflect and empathise. As one pupil said, ‘I have learnt that not everyone has the same opinions and beliefs. I have learnt to respect everyone’s views and ideas.’ Teachers felt that the unit succeeded in helping them to make connections between ultimate questions and the beliefs and teachings of different religions. ‘They now have RE-related skills, rather than simply a knowledge and understanding of religious beliefs. The revised programme of study is enabling us to offer a greater variety of activities that are more open-ended, stimulating and creative. As pupils engage with the key concepts, they take ownership of their learning and grow as independent thinkers.’

Making a difference through global awareness
By focusing on issues that are relevant and motivating to young people, Langdon School has raised its learners’ awareness of their role as global citizens.  The school was keen to use its citizenship programme to raise learners’ awareness of their role as global citizens and to show them what they could do to make a difference to themselves and to people living around the world. The revised secondary curriculum – with its focus on aims and dimensions – supported this move.

Taking informed action

Aim: To raise learners’ awareness that their actions as global citizens can make a difference - The starting point for engaging learners in global learning was the Send My Friend to School Challenge (supported by organisations such as ActionAid and Comic Relief). This involved the whole school taking part in activities to help some of the 80 million children globally who miss out on schooling. Activities were organised as part of the school’s pastoral programme to ensure a high level of participation. 

This work has become the launch pad for other initiatives, as learners became engaged with the issues and aware of the impact their actions can have on the lives of people around the world. Year groups have investigated global education issues in assemblies. Learners have met and lobbied MPs and members of the European Parliament; appeared in education films and media articles; and won and been runners-up in the J8 global citizenship competition. Several were invited to launch the Make Poverty History campaign, where they spoke to over 20,000 people about the importance of education and shared a stage with Nelson Mandela.

Active global citizens

Action: Giving learners opportunities to learn about and act on issues that affect children globally - One positive outcome of the project has been the number of learners now ‘choosing’ to participate as active global citizens, rather than ‘having’ to do so. A recent edition of The Sunday Telegraph magazine paid testament to one 14-year-old from Langdon, who received an Anne Frank Award honouring her ‘great personal strength, moral courage and determination to stand up for what is right’. Inspired by her global learning at school, she went on to set up her own charity to raise funds for children in Nepal to go to school. ‘I’ve become more considerate. I was just trundling along at school, getting on with my own life, in my little bubble. Now, newspapers are saying I’m an “Action Hero”!’

The citizenship department is pioneering ways to assess these changes in learners’ citizenship skills of advocacy, representation and taking informed action, as well as their self-confidence and critical thinking. As teacher Amir Shah explains: ‘We now carry out a four-point reflection at the end of each lesson, each student keeps a citizenship log and we also weight the oral participation of students. We record overall progress at the end of key stages 3 and 4.’

Motivation through coaching
Can putting pupils in charge of their own and others’ learning increase participation and raise achievement?

Swimming – part of the summer term key stage 3 PE curriculum at Bishop of Hereford’s Bluecoat School – was proving unpopular with year 9 girls. With non-participation standing at 40%, staff turned to the revised programme of study for ideas on how to motivate their pupils. Inspired by the greater flexibility to personalise learning and the new emphasis on taking on different roles in activities, the teachers decided to experiment with giving the pupils coaching responsibilities.

Coaching tips

Aim: To increase girls’ participation in swimming - To underpin the new approach to teaching and learning, staff devised a school swimming award scheme with five levels for pupils to work through. The first four levels focused on water confidence and competence, while the final level was devoted to leadership and mentoring skills. The teachers hoped that all pupils would be motivated by having a clear goal to work towards and being awarded certificates to mark their achievements.

Action: Giving pupils responsibilities as coaches - Each non-participant was asked to work in a pair or small group with one or more willing swimmer. Teachers gave all of the pupils (now coaches as well as performers) advice on how to correct swimming techniques and help with leadership skills such as using a whistle, voice control and positioning themselves at the poolside. Armed with a laminated worksheet with teaching and coaching points for every skill at each level, the pupils shared their time between the roles of performer and coach. Two pupils chose to act as camera crew, and coaches were able to use the video footage they shot to record progress or highlight weaknesses in technique. Gradually the pupils took control of lessons, devising their own practices to help their peers learn the skills needed to attain a level.

Going swimmingly

Impact: Improved participation, effort and achievement - When coaching, the pupils clearly relished the responsibility of teaching their friends and were motivated by seeing them achieve a level in the award scheme as a result of their efforts. When performing, the pupils seemed to work harder for their peer coaches than for their PE teachers. All responded enthusiastically to being given more responsibility for their own and others’ learning and, over the course of the term, non-participation fell to just 5%. The PE teacher in charge of the project was astonished by its success: ‘My attitude towards teaching physical education has changed since this module. I now recognise that lessons can take different paths. The focus should not always be teacher driven and students can be used to motivate their peers by taking the role of leader/coach.’

Personal challenge week
A week of activities designed to encourage learners at Cramlington Community High School to make a positive contribution has had much broader benefits.

Aim: To help year 9 pupils form better relationships and participate in society - Cramlington Community High was keen to increase its focus on personal development. In particular, it wanted to help its learners form better relationships and play an active part in society. Inspired by the greater flexibility offered by the new curriculum, it decided to launch a Personal Challenge Week, when year 9 pupils were given personal challenges designed to include enterprise and benefit the local community in some way.

Choosing a challenge

Action: Setting up a Personal Challenge Week when pupils carried out enterprise activities that benefited the community -  The week was fully inclusive, with all activities funded by the school. Pupils were given a list of possible challenges and were asked to select something in which they were not fully competent but would like to improve – it had to be a real challenge for them. Possible activities included:

· planning and running a music festival, using bands and performances developed during the week through other challenges

· researching and producing a fitness video with advice on exercise and nutrition

· developing a recycling scheme for the school in conjunction with the local council and producing a recycling promotional stand for use in the community

· creating an allotment as a long-term business venture to supply the school with flowers or vegetables

· producing audio news for the radio station and a TV news programme to be shown on big screens in the school

· making a talking book for people with specific needs

· identifying opportunities for cycling in the area and generating a promotional campaign to encourage cycling.

Contributing to Every Child Matters outcomes

The week culminated in an exhibition day open to the public, where the pupils demonstrated their completed challenges and explained what they were able to do now that they could not do at the start of the week.

Impact: Confident pupils able to make a positive contribution and better equipped to stay safe and healthy - The school was delighted to find that although the main aim of the project was to help pupils form relationships and participate in society, it contributed to meeting all five Every Child Matters outcomes. The pupils enjoyed the week and engaged well with the activities, developing a range of knowledge, skills and understanding relevant to working life. As a result of the carefully chosen challenges, they are also much more aware of issues surrounding staying safe, managing risks and healthy lifestyles.

Personalisation and relevance
How can schools develop a whole-school approach to inclusion that enables all students to learn, thrive and achieve their full potential?

South Bromsgrove Community High School is committed to providing a safe, inclusive environment in which all students are able to learn and achieve their full potential. The range of special educational needs at the school includes learners with autistic spectrum disorders, specific learning difficulties, social, emotional and behavioural difficulties, physical disabilities and sensory impairment. The school has two units – one for students with specific learning difficulties and one for those who are regarded as vulnerable.

The school has a developed a whole-school, whole-curriculum response to meeting the diverse needs of its learners.

Prioritising personalisation

Aim: To develop a whole-school approach to meeting the needs of all learners.

Personalisation is at the heart of learning at South Bromsgrove and staff are committed to ensuring that all learners enjoy a relevant curriculum that meets their needs and aspirations. A learning directorate team, led by an assistant headteacher, has direct responsibility for coordinating the work using a process of provision mapping. Part of the work has involved examining the relationship between learners’ progress and the quality of teaching, which has helped to improve teachers’ ability to differentiate support for the wide range of needs within school. Where appropriate, learners with special educational needs now have a unique timetable.

The school uses a Leading on Learning scheme developed by the local authority to give students the opportunity to determine their own learning by helping them understand how they learn best. Students focus on their preferred learning styles, looking at processes of learning such as the development of analytical skills. Learners are also able to shape the quality of teaching by reporting to team leaders on approaches they find most supportive. Assessment for learning is embedded throughout the school, providing opportunities for students and staff to discuss personalised learning programmes. ICT developments have also helped to promote personalised learning by enabling students to learn at home through the school intranet.

At key stage 4, the school has developed a number of curriculum pathways for learners to choose from, including college placements where they can take NVQs and City and Guilds qualifications as well as GCSEs and BTEC courses. The pathways are open to all students – including those with significant special needs and statements. The school is in a consortium to increase opportunities to meet individual needs in this way.

Support for students with special educational needs

Action: Developing personalised learning, curriculum pathways, programmes for learners with special needs, peer mentoring and offering opportunities for all through Duke of Edinburgh awards.

Although the two specialist units have bases in the school, they largely function as virtual units. The units provide direct curriculum support to learners while ensuring that subject teachers remain responsible for the progress of students in their curriculum areas. For example, some of the more vulnerable students who have not been to school for some time or are at risk of exclusion are set work by subject teachers to ensure that they do not lose contact with the mainstream curriculum.

The units also offer specific support programmes from the bases. For example, a 10-day handwriting programme focuses on improving learners’ writing and building their self-esteem. The first day of the programme is off timetable and learners practise new styles of handwriting and letter formation through dictation, free writing and copywriting. They then attend the unit daily to practise what they have learnt, before being reassessed on day 10. A listening programme trains learners to perceive a full spectrum of sound without distortion, with the aim of improving their attention span, concentration, auditory processing, motor control, speech and self-esteem. In daily sessions of up to half an hour, students wear a set of headphones and listen to a specially prepared CD, supported by teaching assistants who then help them to develop literacy skills in parallel with the programme.

Learners with special needs are offered a range of opportunities at an outdoor centre where they take part in sailing, kayaking and canoeing. They attend courses once a fortnight in years 9 and 10, supported by pastoral support workers and a teaching assistant where necessary. Year 11 students attend every week and some have made outstanding progress, both academically and socially.

Impact: Increased inclusion, achievement and self-esteem for all learners.

The school’s full-time counsellor supports a peer counselling approach in the sixth form that involves students providing direct support to learners with special needs at South Bromsgrove and in local middle schools. A number of adults, including technicians, parents and ex-staff from the school, have been trained in mentoring. They are linked with learners who need extra support and meet them regularly to discuss issues that are of concern, including their curriculum, appropriate qualifications and steps to future employment.

Duke of Edinburgh

Bromsgrove South has the largest uptake of the Duke of Edinburgh award scheme in the country. All learners are encouraged to participate and the scheme is incredibly popular – it is ‘cool’ to take part. A whole-school approach is taken that involves every member of staff. The commitment of staff to the students is evident: all want every learner to succeed and achieve their maximum potential.

For learners with particular difficulties, the Duke of Edinburgh award can provide a sense of achievement and increase motivation. In some cases, the award has helped learners to gain employment on leaving school and encouraged a number of students with special educational needs to stay on post-16 to pursue their work towards the scheme. As one sixth-form student said: ‘I remember thinking, as we completed the last leg of our gold expedition, what I had achieved through the Duke of Edinburgh over the years.’

What makes inclusion work?

South Bromsgrove believes that the key to inclusion is to ensure that each learner is offered a relevant curriculum. In summary, it has achieved this through:

· an enthusiastic commitment by all staff to a broad, balanced and relevant whole-school curriculum (for example, all staff, both teaching and non-teaching, taking defined roles in the delivery of the Duke of Edinburgh award scheme) 

· specifically developed programmes aimed at improving functional skills across the curriculum (for example, the handwriting and listening programmes) 

· a range of pathways to continuing education and or training 

· the flexible use of support units that provide direct curriculum support to learners while ensuring that subject teachers remain responsible for progress 

· specific activities for learners with special needs that provide national accreditation and recognition, where this of direct benefit to the learner 

· extending the curriculum beyond the classroom (for example, through web-based learning).

Personalised learning breathes life into music
Taking a risk and allowing informal learning with its unstructured outcomes into the music curriculum has had remarkable effects on pupils’ enthusiasm and will to learn. 

Staff at Monk’s Walk School had been trying to increase pupils’ motivation to learn music and participate both in and out of lessons. Frustratingly, they knew many of their pupils had a broad range of musical knowledge and understanding acquired through their own interests, but had no way of tapping into this.  A Musical Futures model for informal learning offered staff just the approach they needed. It allowed pupils to learn music of their choice, to work with friends and to learn by listening rather than verbal or written instruction. 

An informal approach

Aim: To increase pupils’ motivation to learn music - Teachers came up with a year-long project for year 9. Initially, pupils were asked to think about what music they would like to learn to play and to bring recordings into school. They formed groups with their friends and chose instruments to replicate one piece of music for a performance. Pupils found working with friends, often into the same music, very rewarding, and enjoyed the teamwork. One pupil said, ‘I listen to other people more now, whereas before I used to always be speaking over everyone.’

Action: Giving pupils the freedom to learn instruments of their choice, work with friends and learn by listening - Once they had developed their instrumental skills, pupils began to compose their own music, collaborating with community musicians, instrumental staff and older students within the school. Throughout the project the emphasis was on integration of listening, performing, improvising and composing, instead of differentiating between these areas.

Pupils also worked with styles outside their experience, such as classical, jazz and Latin American music. ‘You get to know other types of music, just different to the regular stuff that you hear on the radio. It gives you sort of open-mindedness,’ said one boy.

Enjoying and achieving

Impact: Motivated pupils, better listening skills and high achievement - Staff found the project had many benefits. Staff saw an improvement in listening skills. As one teacher said, ‘They’re really differentiating now – listening to bass lines and picking out percussion parts. They are doing that more than I ever dreamed they would.’ The flexibility gave staff the freedom to experiment and take risks with their approach to teaching music. Some were not sure about the unstructured learning to begin with, thinking this might mean ‘not a lot of learning’ but this changed a short way into the project once they saw how motivated the pupils were becoming. Another outcome of the project was the positive impact it had on relationships between teachers and pupils and the development of a mutual respect in the classroom.

Understanding interdependence
Making a topic relevant to pupils can significantly improve learning about unfamiliar concepts.

The geography team at Archbishop Tenison’s wanted to create an impact when teaching global interdependence. The revised programme of study – which emphasises the concept of interdependence without prescribing how it should be taught – offered the ideal opportunity to develop a new unit of work based on issues that were relevant to pupils.

A question of diamonds

Aim: To increase pupils’ understanding of global interdependence.

‘We felt that pupils were drawn to bling’, explained geography teacher. ‘We wanted them to think about the effects of bling on people in less economically developed countries.’

A rap star proved a provocative starting point as pupils discussed how diamonds are portrayed in the media. They went on to research where diamonds come from: how they are sold illicitly, how their sale causes instability in African countries, and how the Kimberley process tracks diamonds to make sure that they are ethically mined. As one pupil commented: ‘I think I am now more aware of the links between people and places. I now know that something I buy here could lead to a death in another part of the world.’

Action: Giving pupils the opportunity to explore the impact of fashion and contemporary culture on different countries.

The pupils then went on to investigate the topic further by carrying out independent enquiries. They explored the question of whether the growth of fashion culture has been responsible for the spread of conflict diamonds. They made firm connections between the media and advertising, what people aspire to buy, and the possible negative consequences of these buying aspirations on less economically developed countries.

Understanding on different levels

Impact: An enthusiastic response and improved understanding of interdependence.

The geography team were delighted with pupils’ enthusiasm for this topic and its positive impact on their understanding. In the past many pupils struggled with the concept of interdependence, but now, as one teacher pointed out: ‘They see interdependence not just as an issue between countries, but appear to understand that it occurs at all levels - between people, cultures and nations’.
